Dana Huff
Typical Day
	The morning finds me dashing to make a cup of coffee before my senior homeroom students bustle in at 7:50. Typically, I have a few announcements for them, then I take attendance. For the remaining few minutes of homeroom, we discuss their studies. 
	My school has a rotating schedule, and on this morning, an A-day, my college preparatory freshmen file in right after homeroom to continue a study of Romeo and Juliet. They have been introduced to the feuding families, but today they meet Romeo and Juliet themselves for the first time. We discuss the reasons why Romeo believes Rosaline does not return his affection, and we learn about the finer points of a wet nurse’s job. The students are inquisitive and ask many questions, particularly about the Christian faith as exhibited by characters. They speculate that perhaps Rosaline wanted to become a nun, but they are Jewish students, many of whom have gone to Jewish day schools their whole lives, and they have some confusion as to why priests and nuns might not marry. We have excellent discussion, and students read eagerly. I allow the boy who plays the nurse to affect a Monty Python-esque accent that I told him was perfect for the role. These students have only been in my class a week, but they are eager, engaged, and interested in Romeo and his Juliet.
	During my planning period, I photocopy quizzes I plan to give to my students in British Literature and Composition during block three. The quiz is a six-panel cartoon, and in order to prove to me that they have read “The Knight’s Tale,” they must draw something they found interesting, memorable, or meaningful from their reading assignment. On the reverse, they will tell me about a passage or quote they found interesting, memorable, meaningful, or problematic and why they found that passage to be important. This quiz will hold students accountable for their reading, but also allow them to select information they choose to share, thus making the task more significant for them.
	After the students in block three take their quiz, they push their desks together to work with their groups on the General Prologue of Chaucer’s Canterbury Tales. They are taking notes on characters, looking for instances of irony and determining Chaucer’s characterization techniques. One of our essential questions for this unit is “How do stereotypes and archetypes inform our understanding of humanity?” I intend for them to understand that stereotypes and archetypes are a form of shorthand that helps writers do less work in terms of characterization because the readers bring experience and understanding to the work.
	During lunch with my colleagues, we have an animated discussion about the use of technology tools. In many ways, some of my colleagues are not comfortable with technology, and they particularly resent our school’s recent requirements that ask teachers to post grades and homework to a classroom management service called Edline. I argue that the transparency tells our students and parents that what we do is important, and we are being honest and true in grading and expectations.
	Block five and six are lower-level sections of freshman and British literature students. I modify the lesson by breaking it into smaller pieces. My ninth grade students are reluctant readers, so I turn on the energy and become Shakespeare’s cheerleader. Eventually, they become interested and begin asking questions. Their ticket out of class is to write one question and one thing they found interesting to frame our discussion next time on a 3X5 note card. My British literature students sit in a circle with me as we read together about Chaucer’s pilgrims. They are intrigued to notice the overwhelmingly negative portrayal of the clergy in the Prologue.
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