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Journaling
1. Who are the students you will likely be teaching? Describe a typical student in your teaching environment.


I currently teach English at the Weber School, a transdenominational Jewish high school in Atlanta, and as I am fairly happy in my teaching environment, I most likely will continue to teach Weber students for some time to come.  My students come mainly from the three branches of Judaism: Orthodox, Conservative, and Reform.  Because my school is fairly expensive to attend, most of my students tend to be affluent; however, we give a great deal of financial aid for tuition assistance.  The philosophy of my school is that students who desire a Jewish education should have access to one.  My students generally have access to technology, including personal laptops and expensive cell phones (iPhones and Blackberrys).  They also are frequently offered opportunities to go to summer camps and internships.  They often travel.  Many of my students have been to Israel at least once.  None of this information has changed; however, I would say that I have learned a few new terms I might use to describe my students.  For example, many of them, unfortunately, have an external locus of control, meaning they frequently do not see themselves as responsible for their learning or their grades.  I have also learned my students are, for the most part, in formal operational stage of learning and can therefore handle more abstraction than their younger peers; however, I have also learned that not all students enter this stage, and some do not exhibit formal operations in certain subjects, while they do exhibit formal operations in others.  I found this to be an interesting way of seeing students’ different levels of abilities in a new light.

What is learning? Tell me what your students should be able to do or how you'll know your students have learned something after they've worked with you.
My goal as a teacher is essentially to teach students to teach themselves.  I want my students to discover how they learn best so that they will be able to learn how to do things on their own.  For that reason, I make my students responsible for a lot of their learning, and I also ask them to apply what they learn to different situations.  For example, I know my students have learned about heroic traits Beowulf has and are able to compare him as a hero to other heroes with which they’re familiar when they compose heroic résumés for the character, citing examples from the text.  I think education is about more than tests, and I think students retain what they learn better if they have to use what they learn, applying it to new situations, rather than if they study the night before a test and promptly forget.  That’s not to say I don’t give tests and quizzes; however, I use more authentic means of assessment with every unit I teach, and these assessments explore the bigger questions.  How will I know my students can use a comma correctly?  I’ll know it when they do it.  My philosophy of teaching has not changed much as a result of this course, but I have learned there are sound reasons why what I do works.  Essentially, I learned that while I use direct instruction, my use of constructivist methods helps my students learn to apply what they have learned to other situations and falls in line with what Slavin calls “intentional teaching.”  Before I took this course, I had read Understanding by Design by Grant Wiggins and Jay McTighe, and many of their ideas were echoed by Slavin in this text as well.

What is teaching? Paint a picture for me of an ideal teacher. Draw freely from any great teachers you've had.

Teaching is enabling students to learn on their own.  I might not go so far as to say I am a facilitator because I understand there are times when direct instruction works and other times when constructive learning works.  I believe an ideal teacher plans meticulously with the end in mind, thinking about what the students need to know and then helping them get to the place they should be.  Too often teachers think of learning as a series of barely related activities or frantic coverage of material, neither of which truly help a student learn.  Ideal teachers are engaging.  They make learning interesting and even fun for students.  They are knowledgeable in their disciplines and also seek to engage professionally with other educators and with professional learning, such as reading and conferences.  Ideal teachers are caring and always remember they teach students, not subjects.  Ideal teachers never stop learning and never reach the point at which they feel they know everything.  One of my colleagues is fond of saying she likes to be “the dumbest person in the room” because that’s when she learns the most.  It isn’t that she truly feels “dumb,” to use her word; she feels as though she doesn’t know everything and is learning something new.  One of my favorite teachers was a challenging teacher, but she loved literature, and her engagement with the material was infectious.  Almost no one walked out of her class without feeling they had truly learned a great deal or without being inspired.  I wanted to teach English after being in her class.  While I still agree with what I wrote previously, I have to say that one thing I would add after taking this course is that ideal teachers are intentional, to use Slavin’s term.  Teachers actively decide, based on what they know about their students’ development and the way they learn, how to design instruction that will enable students to learn and retain knowledge.  I also believe that ideal teachers effectively manage their classrooms using sound behavioral techniques, and I have improved my own management by remembering and utilizing some of the techniques mentioned in the text.  For example, when a student recently tried to argue with me about a request, I simply repeated the request calmly until the student complied.  I had heard the term “withitness” used before by a former administrator of mine, and though I understood what the term meant at the time, I think taking this course has helped me be more “withit” in my classroom and also, as I am department head, to help my department members with ideas and tips to enable them to be more “withit.”  

2.  My thinking has not changed so much as it has been validated by what I have learned.  Over the course of my undergrad education and subsequent years of teaching, I had learned much of the information that Slavin describes (but not all of it); however, reading this text and completing these activities has given me is more authority and research to back up some of my beliefs.  I would suppose three adjectives that describe changes in my thinking would be grounded, intentional, and inquisitive.  I know that as a result of this course, my philosophy is more grounded in learning theories and that my instructional decisions are based more on what I know of my students’ development and stage in learning that they previous might have been.  Also, though I already considered my instruction intentional as a result of my study of Understanding by Design and subsequent implementation of backwards design in my planning as well as my study of Classroom Instruction that Works by Robert Marzano et. al., I learned still more about how I can be more intentional in my instructional choices as a result of this course.  Finally, I use the term inquisitive because I think I inquire more into research and various teaching techniques than I did previously.
Lesson Plan


In order to better understand how dystopian societies like the one described in Aldous Huxley’s Brave New World develop and run, students will work in groups to create their own utopian/dystopian societies.  In order to learn this objective, students will complete a Webquest with the following elements:

· Introduction: You have been selected to apply be one of the new World Controllers, but in order to secure the job, you must design a utopian society that will meet the basic needs of its members while maintaining order. You must determine what to do with dissidents; how information will be disseminated; how you will keep their citizens in their proper places; what occupation your citizens will have; how citizens' basic needs for food, shelter, clean air and water, medical care, clothing, etc. will be met; and whether or not (and how) you will control the size of the population. You must persuade the committee who selected you that your utopia will work so that your ideas will be implemented and you will be selected for the job.
· Task: You will work with a committee on a proposal to create a utopian society. Your committee members must consist of the following:

· Human Rights Advocate: You will determine human rights, natural laws, morals, and religion for your society. Your job is to decide what rights and power should be given to whom in your utopia. You must decide what is fair and appropriate for members of your society with regards to human rights.

· Political Scientist: You will determine politics, government, business, and other organized systems for your society. In doing so, you will especially concentrate on and argue for the most effective form of government system by looking at historical accounts. Your job is to assure that the utopian government is productive, efficient, and stable.

· Economist: You will determine the economic growth and development for your society. Specifically, you will focus on issues of money, distribution of wealth, occupations, and technology. Through the process, you will develop a plan to ensure that your society maintains itself economically forever. Your job is to argue for the economy as a key element in your utopia.

You will create a Website or wiki to distribute to the job selection committee.

· The Process:    

1. Read about Utopian Societies to determine what elements you might need to include in your proposal.

2. Determine what kind of government would work best for your particular utopia. You can learn more about this aspect of your society at Types of Government. Within the context of selecting your government system, you will also need to consider the type of economic system that will work best, as well as which political system and type of authority will work best.

3. Next, your group will draft a mini-constitution, reading various articles from this website about Utopian Socialists for information you might include. Determine which philosopher's ideals most closely fit your notions of a utopian society. Incorporate that philosopher's ideals in your constitution. You must address the rights of your citizens, rewards for following laws, and punishments for breaking laws.

4. Your group must develop a monetary and technological plan. This e-lecture, "The Real Versus the Virtual," will help you examine questions regarding technology, reality, and the future. You must determine the answers to the following questions:

a. Will your utopia follow alienationists or hyperrealists? Why?

b. What types of technology will you allow? Why?

c. What types of technology will you prohibit? Why?

d. How does technology relate to the monetary world? To answer this question completely, you will need to read about the history of money and the various forms it has taken in this article: Top 10 Inventions in Money Technology.

5. Create a name for your society and put together a proposal convincing the committee that your society will work best. You must research propaganda techniques at the following websites and incorporate propaganda in your proposal:

a. Recognizing Propaganda
b. Propaganda Techniques
c. Wikipedia: Propaganda
d. What is Propaganda?
e. Propaganda Student Handout
This lesson plan is geared toward high school students who have completed a novel study of Aldous Huxley’s novel Brave New World as a culminating activity assessing the following understandings gleaned from a study of this novel:

· Dystopian literature is often a commentary on our society and a speculation about what our society might look like if its members are not alert.

· Sometimes people are happier if they are ignorant about the truth, but as individuals, we seek the truth. How we negotiate this challenge is likely a question that will concern us throughout our lives.

· Striking a balance between what is good for individuals and what is good for society is a concern in democratic nations.

The students toward whom this lesson is geared, my current 11th grade college

preparatory British Literature and Composition students, come for the most part from a high socioeconomic background.  Many of their parents hold occupations such as physician, attorney, business executive, and similar high-paying, high-status occupations (for instance, I have taught the daughter of the president of Turner Broadcasting).  As a result, they have no problems with access to technology either from home or from school.  Jesse Wilkins would argue that because they have more demographic opportunities, they might tend to have more opportunities to achieve (12).  These students would fall into Levine and Levine’s upper or upper middle socioeconomic groups for the most part (Slavin 100).  Most of their students have college degrees or even graduate school degrees.  Thus, I can expect that generally speaking, my students will be able to perform at a proficient level on this assignment (Slavin 100).  My students are all Jewish and therefore share a similar culture and background.  Because of their higher SES, I can expect the girls in my class to have fewer notions of preconceived gender roles (Slavin 119), and they may be more willing to take the lead in the assignment than girls in another location might be.  In addition, as my students are sixteen- or seventeen-years-old, I have a reasonable expectation that most of them will have entered what Piaget calls the formal operational stage and can therefore can “deal with potential or hypothetical situations” (Slavin 39), making this lesson a good exercise in stretching their thinking.  In addition, my students are engaged in Erikson’s “Identity versus Role Confusion” stage in which they frequently turn to peers to frame their identities (Slavin 49), and thus working in cooperative groups may have special appeal for these students.  Interestingly, this project might challenge students’ level of morality and cause them to think about how moral judgments and principles are conceived, perhaps even facilitating an initiation into Kohlberg’s postconventional level of morality in some students (Slavin 54-55).  However, one thing I have also learned about this age group is that they are still forming their identities and work better with some peers than with others.  I have had to be careful in how I select groups.  One weak student in the class worked on a group assignment with a special needs student that my headmaster placed in my class for inclusion, and he complained to his mother, who is a big donor to the school and a member of the board.  As a result, the special needs student will be removed from my class at the end of the semester.  It was a frustrating glimpse into the intricacies of peer relationships and social status with which students at this age are so concerned (Slavin 89).


By the end of this lesson, I expect my students to know how propaganda can be used to influence the decisions people make and also to be able to use it effectively to persuade their classmates that they would be good “World Controllers.”  In order to accomplish this task, students must use the higher order thinking skills of application, analysis, synthesis, and evaluation in creating their projects (Slavin 449).  However, they will also need to demonstrate knowledge and comprehension of Brave New World in order to create an effective project (Slavin 449).  When I created this assessment, I used backward planning—thinking of what I wanted my students to know and be able to do and then designing an assessment that would measure these goals (Slavin 444).  


Previous knowledge and skills my students will need to have prior to this lesson are comprehension of Brave New World as well as an ability to analyze the novel’s message and word processing skills (wikis can be edited in the same manner as word processors, so previous wiki skills are not necessary).  Students will need to have some degree of comfort with top-down processing, as this assignment presents students with a complex problem to solve (Slavin 245).  In addition, a degree of self-regulation is necessary, as students will need to “know how to break complex problems into simpler steps or to test out alternative solutions” (Slavin 248).  

Instructional materials necessary to complete this assignment include a computer lab with Internet access.  If students need to work outside of class on the assignment, Internet access will not generally be a problem, but the assignment should be completed in class as much as feasible because the group component.  My students do not necessarily live near each other and though they might be able to use tools such as Facebook, chat, or IM to work together, I have not seen the level of sophistication with using these tools for the purpose of collaboration to be sure they would be able to work on the assignment outside of class.  Therefore, I need to plan for enough class periods to complete the assignment and to be sure to book the computer lab for our class.


Because this is a group exercise, I can group students who exhibit strong formal operational thinking in this subject with students who are still developing this kind of thinking in English, for not all individuals reach this stage of thinking and/or reach them in each subject (Slavin 41).  Students will be working with others in their zone of proximal development, as my role is merely to facilitate, or help when needed (Slavin 44-45).  This cooperative learning exercise will open students up to their peers’ private speech; students will work together to learn (Slavin 45).  The Webquest format allows for scaffolding—it anticipates issues and guides students to think about problems they are likely to encounter as they complete the task (Slavin 45).  Despite the fact that my students come from a high-SES, they vary widely in terms of aptitude and learning style.  The variety of tasks in the assignment may help students with different learning styles shine.  The assignment gives both field dependent and field independent students the opportunity to work in ways that feel comfortable to them (Slavin 126).  The opportunity for creativity in the lesson might serve as an intrinsic reinforcer (Slavin 141).  Also, the idea that students can vote on which group produces the most viable plan for a society utilizes the Premack Principle (winners of this “contest” will choose a candy bar as a prize) (Slavin 140).  This lesson will also provide opportunities for students to learn by models (other students) through vicarious learning (Slavin 154-155)—I might, for example, single out an interesting project I want the rest of the class to see, and because the projects are works in progress on wikis, all students can view them.


Assessment of students’ work on this assignment would best be accomplished using a rubric that displays levels of achievement with clear expectations so students know what their products should look like and what kind of information they should include.  The rubric should show a clear link between instructional objectives and performance or assessment (Slavin 446).  As students work on the project, I can conduct formative assessments, such as check-ins and discussions with students about their projects (Slavin 453).  In fact, formative assessments will be critical in helping prevent students from straying down the wrong path or assisting them if they are frustrated.  The rubric should be a criterion-referenced assessment.  Although I am staging an in-class competition that would seem to be a norm-referenced evaluation, in reality it is more of an extrinsic motivator.  I am not actually comparing students’ performance to one another to derive their grade; rather, I am comparing their performance to established criteria (Slavin 453).  The rubric and perhaps student models can also help students see why they might earn certain scores (Slavin 455).  As I must assign grades for work at my school, the rubric will be good additional feedback for students to see how their grades are derived (Slavin 455).  This rubric will be designed so that it naturally contains evaluative descriptors (Slavin 472).  Because of the nature of the assignment, it could be classified as an authentic assessment—students are demonstrating their understanding of and critical thinking about the society depicted in Brave New World in an alternative way (Slavin 472).  The grading scale at my school is A-F with +/- levels, and I am bound to use this scale when scoring the rubrics; however, Jay McTighe taught me a neat trick to use rubrics with number grades (which I find easier to work with; I convert them to the letter grades).  In order to make sure that the lowest level (such as a 1) score doesn’t receive a zero but instead an F, I determine an absolute zero of 40 points on my rubric.  Therefore, if a student performs at level 1 across the board, that student will earn an F rather than a zero.  This trick prevents deflating grades with values not commensurate with performance.  In addition, it might be interesting to have students derive the rubric, which is a system Slavin refers to as “contract grading” (484).  Also, it would be preferable to grade this assignment for mastery and allow students time to finish or polish the assignment if necessary (Slavin 484).  


If students as a whole are not on track to success with this lesson, I may take some time to work with the class as a whole with further discussion of the novel or the principles at the center of the assignment.  Frequent formative assessment will be critical in determining where students are with understanding and completing the assignment.  My first assumption should be that I might have been unclear with regards to expectations or explanation of the assignment, and I might first try to re-explain the assignment or go over the expectations in more detail.  It may be a good idea to utilize a formal check-in with this assignment, just to make sure students are working well together and are on track.  If individual students are not on track to success, I can work with them and help them with the issues they might be having trouble with.  First, I would make sure they had completely read the articles linked in the Webquest.  If the wiki was the problem, it would be quick to show them how to do what they are trying to do (such as add hyperlinks or pictures).  However, it might also be a good idea to let them work together using help files to discover and wrestle with the tools on their own.  It will be critical to circulate around the computer lab frequently to check on student progress and discuss the project with students.
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Review

It is difficult to estimate how much time I spent on activities in this course, as some activities took much longer than others; however, I would estimate I spent approximately nine to twelve hours working on each assignment.  I felt the instructions were clear, though the assignments were long, and I had to check carefully to make sure I had fully completed them (and in the case of one assignment, I had not completed it and was allowed to resubmit).  However, the activities were engaging and required me to think about and apply what I learned in my readings.  In addition, I felt truly challenged in this course.  The activities were interesting and designed to make me think about activities I design for students in light of their development and my goals for instruction, among many other issues related to learning.  The grading procedures were tough but fair.  I knew in advance what the criteria for success were, and what would be required, but it was by no means too easy to achieve grades.  I felt I worked hard for the grades I earned.  In addition, my assignments were always graded quickly, and I received quality feedback from my instructor.  The book was also a good text.  I have to say I took Educational Psychology in undergrad about fifteen years ago, and I do not remember that my text was as good as the Slavin text.  Slavin seeks to make his information applicable and relevant, and while some of the information was the same as I had learned in my previous course, I thought about it in new ways.  I would encourage the ITMA program to continue using this text.  In addition, I think the curriculum as it stands is challenging, interesting, engaging, and informative, and I believe it is a good course as it currently exists.  I also appreciated the reflective nature of the assignments.  While I suppose the quizzes and two exams were necessary, I would have preferred that the assessments consisted solely of the kinds of reflective and more authentic lesson assignments.  I also appreciate the opportunity to provide this feedback.  
